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Abstract 
-
 to learn English. A questionnaire of 33 items was administered to a group of 308 TESL students in 
 learn a second language. The major focus of the study is both to examine the major findings in 
previous studies and to investigate whether the findings are constant in a different context. The major pedagogical implication 
can be mainly for teachers so th
situations for contacting with native speakers 
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1. Introduction 
 For the past three decades, motivation has been a central area for empirical research and theoretical work 
within the context of learning a language other than one's mother tongue. Most researchers and educators would 
agree that motivation is a very important factor in language learning without which even gifted individuals 
cannot accomplish long-term goals; whatever the curricula and whoever the teachers are. Thus, the concept of 
language learning motivation has become central to a number of theories of second language acquisition [1; 2; 3; 
4]. Motivation has been widely accepted by teachers and researchers as one of the key factors influencing the rate 
and success of second/foreign language (L2) learning [5; 6; 7; 8; 9; 10]. It often compensates for deficiencies in 
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language aptitude and learning [10]. Thus, it might be said that all other factors involved in L2 acquisition 
presuppose motivation to some extent. 
mushroomed Dornyei, [11; 12; 13] and it remains a fertile area [14]. 
 Although the interest in systematic investigation of the affective domain in language learning may be traced 
back to the early fifties, Gardner and his associates undertook the most consistent research in this area in the 
1970s [15]. Gardner [2] defined motivation as "the extent to which the individual works or strives to learn the 
language because of a desire to do so and the satisfaction experienced in this activity". This definition includes 1) 
effort expended to achieve a goal; 2) a desire to learn the language; and 3) satisfaction with the task of learning 
the language. In this period, interest expanded, more researchers became involved in asking questions and 
gathering data, and a number of theoretical models were proposed. Gardner [2], studying the principal motives 
that prompted learners, laid particular stress 
 [16]. 
During years of empirical research, Gardner and his colleagues found evidence that motivation was a forceful 
promoter of L2 learning, and that those who were integratively motivated were more successful than those with 
instrumental motivation (e.g. Spolsky [17], Gardner and Lambert [18]). Although the findings of a considerable 
amount of research challenged the results of these studies (Lukmani [19], Burstall [20], Clement and Kruidenier 
[21], Oller, et al, [22]) and refined the theory (Gardner, [2]), it remained the starting point for the studies looking 
at motivation.  
 
al., [23]; Dornyei and Ushioda, [24], led to a new reinterpretation of integrative motivation within a broader 
- s communities closer to 
-
It i -
and his associates, are blurred. The arguments set forth by other researchers in the field have opened new 
 
  
[12]: 100). The concept of possible selves was taken from self-discrepancy theory Higgins, [25], as cited in 
Dörn -yet-unrealized selves have the potential to be 
[27]. Yashima [28] characterized the relationship between 
selves are a function of who students are at the present time, as well as whom they would like to be in the future 
[26]. Dörnyei and associates [23] formulated the L2 Motivational Self System from the results of a multivariate 
and ought-to L2 self comprise the possible selves in the L2 Motivational Self System. The ideal L2 self exists as 
the person we would like to become speaks an L2. The ought-
s/he will not learn an L2 consist obtaining a bad score in school, university, or inability to find a good job. As 
such, ideal L2 self is closely connected to the concept of integrativeness in the socio-educational model, in that a 
learner, who sees an ideal self speaking the L2, is assumed to aspire to be like members of the target L2 culture  
[12; 27; 29]. The ought-to L2 self also corresponds more with instrumentality. The L2 Motivational Self System 
adds a third dimensions, namely the L2 learning experience, which is concerned with situation-specific motives 
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related to the immediate learning environment [23]. As a new theory in the field, relatively less research has been 
conducted based on the L2 Motivational Self System compared to -  
 Some quantitative works already conducted by Dörnyei and his colleagues supported the model [30; 31;32]. 
Other research has focused on verifying or examining the connection between the concept of the ideal L2 self and 
integrativeness [29]. Some studies have inquired the relationship between both the ideal and ought-to L2 selves 
and the socio-educational concept of instrumentality [33; 34). Some other studies have investigated the issue in 
different context, in countries as diverse as Japan (Ryan, [29]; Yashima, [28]), Indonesia (Lamb, [35]), and 
Hungary (Csizér and Kormos, [36]), as well as several studies in settings involved multiple nations and/or 
languages [34; 29]. 
 Very few studies have compared the issue in different context. For instance, Taguchi et al. [34], in their study 
investigate the model in different contexts shed more lights to the validity of the model and this inquiry is very 
self in general is subject to a great deal of cross cultural  
2. Method 
2.1. Participants 
 The participants were all students of TESL studying in Mashhad Azad University, Iran. 308 students, in their 
participants were Iranian and thus from the same background. While 153 participants (first-year candidates) were 
-year students 
 
2.2. Instrument 
 Each of the variables in the study was measured by 33 six-point scale Likert-type questionnaire items. The 
questions were adopted from a newly devised questionnaire by Taguchi et al, 
integrative orientation, some new questions were also ad
-to L2 self, attitudes to learning English, integrativeness, and 
intended effort to learn English as the criterion measure It consisted 5 variables and 33 Likert-scale items. The 
items were in affirmative type. variables is presented. 
 
 Criterion measure  
Ideal L2 self, which according to Dornyei -  
 
 Ought-to L2 self which ought to possess (i.e. various duties, 
obligations, or responsibilities) in order to avoid possible negative outcome  
 Attitudes to learning English -specific motives related to the immediate learning 
[34]. 
 Integrativeness includes possessing a positive attitude toward the second language, its culture and the native 
speakers of that language [26]. 
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2.3. Procedure 
 Initially, the questionnaire was piloted with a small group of samples. As the result, some items were deleted 
and some others were reworded. Participation in the main study was voluntary and participants were free to give 
personal information such as name, etc. The data obtained were computer-coded with the help of SPSS18.0. The 
Cronbach Alpha value was calculated to show the inter-reliability of items. The reliability proved to be high and 
showed a strong correlation among items. Then, Pearson correlation coefficient identified the possible 
relationships between variables and the criterion measure. 
3. Results and Discussion 
 After collecting the data, descriptive and interpretive statistics were used to analyse them. Data analysis was 
done using SPSS 18.0 computer program. As previously stated, 308 questionnaires were gathered and analyzed. 
Since the main purpose of the study was to find the relationship between L2 motivational self-system and 
students intended efforts to learn English, the main part of the analysis involved the estimate of correlation. 
  The main part of the study was to test the relationships between variables using correlation coefficient, but 
before that, it was necessary for the study to have a normal data. Therefore, the well-known Shapiro-Wilk test 
was used to find the status of data in relation to the probability line.  
  To analyze the data, each Likert scale was assigned a number from 6 for strongly agree to 1 for strongly 
disagree. The type of correlation used in this study was Pearson correlation coefficient. The correlation 
coefficient is summarized in the table below. 
 
Table 3.1 Correlation Coefficients 
 
**Correlation is significant at the 0.01 level 
 * Correlation is significant at the 0.05 level 
 
 As the above results show, almost all variables correlated with the criterion measure. The first and the most 
important fact about the figures is the coefficient between criterion measure and the ideal L2 self which is the 
second language acquisition.   
 The second most important fact is the correlations between ideal L2 self (.708) and criterion measure on the 
one hand and the one between integrativesness (.698) and the criterion measure, on the other hand, which is very 
close to each other. This, again, proves the similarity of the two concepts and emphasizes the fact that both 
 Criterion 
Measure 
Ideal L2 
self 
Ought-to L2 
self 
Attitudes to learning 
English 
Integrativeness 
Criterion Measure -    
 
Ideal L2 self .708** -    
Ought-to L2 self .215 .107 -   
 Attitudes to   learning  English .741** .680** -.066 -  
Integrativeness .698** .730** -.151 .787** - 
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ntegrativeness 
[12]. 
 Another significant correlation is the one betwee
which proves the rather high status of English language and the effort invested on mastering it. The 
insignificance of the role by two variables ought-to L2 self and instrumentality (prevention), shows the 
insignificant role played by obligation in learning English or the fear of negative results. However, ought-to L2 
self did not show any significant correlation coefficient with the criterion measure implying the fact that 
pragmatic reasons are not related to study English language.   
4. Conclusion and Implications 
 Although having faced with certain limitations such as inaccessibility to more TESL students or lack of time 
to examine other (qualitative) ways such as interview to extract more vivid information, this study has certainly 
proved to be convincing in some respects. First, it presented the idea of ideal L2 self to be viable and true as a 
wider framework to interpret the motivational forces to learn English. It also proved other previous results in 
some other contexts (e.g. Taugchi et al., [34]). The results imply the multidimensional affects of motivational 
variables on L2 learning with the ideal L2 self marches ahead of others. This can be helpful for both teachers and 
material developers. Teachers, on one hand, can benefit the results by arousing powerful, vivid and imagery 
views of the successful L2 speakers to motivate a strong interest among their learners and material developers, on 
the other hand, can design useful tasks to invoke such images. Educational system should also be informed of 
various positive ways to motivate L2 learners. 
 However, more studies are needed with different learners of various levels and more studies of this type with 
larger samples can prove more convincing res
a great idea if such studies can be conducted cross-culturally, comparing different results to have a clearer map of 
motivational construct. 
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